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I. INTRODUCTION

Mission Statement

The mission of the Ann Arbor Public Schools is to ensure each student realizes his or her aspirations
while advancing the common good, by creating a world-class system of innovative teaching and
learning.

The Ann Arbor Public Schools seeks to provide every child, regardless of national origin or native
language, quality, and meaningful educational instruction. Consequently, students who are English
Learners (ELs) are provided instructional services through an English as a Second Language
(ESL)/English Language Development (ELD) program which is designed to meet their unique needs.

The Ann Arbor Public Schools has prepared this handbook of program policies and procedures to
ensure that the Title III program or the ESL/ELD program is consistent throughout the district.

The information contained herein has been compiled using the following resources:

Oakland Schools
Title III

Michigan Department of Education
Office of School Improvement
Title III Handbook

The following Ann Arbor Public Schools’ staff members are acknowledged for their efforts in
developing this handbook:
Dawn Linden, Assistant Superintendent, Teaching and Learning
Kevin Karr, Executive Director, Teaching and Learning
Huda Harajli, ELD District Coordinator
Cheryl Call, ELD Consultant
ELD Teachers: Susan Vu, Mary Catherine Rudberg, Nicole Macko

II. DEFINITION OF ENGLISH LEARNERS (ELs)

ESSA Definition of an "English Learner" Student

The term “English learner,” when used with respect to an individual, means an individual:
(A) who is aged 3 through 21;
(B) who is enrolled or preparing to enroll in an elementary school or secondary school;
(C) (i) who was not born in the United States or whose native language is a language other

than English;
(ii) (I) who is a Native American or Alaska Native, or a native resident of the outlying

areas; and
(II) who comes from an environment where a language other than English has had
a significant impact on the individual's level of English language proficiency; or
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(iii) who is migratory, whose native language is a language other than English,
and who comes from an environment where a language other than English is
dominant; and

(D) whose difficulties in speaking, reading, writing, or understanding the English
language may be sufficient to deny the individual —

(i) the ability to meet the challenging State academic standards;
(ii) the ability to successfully achieve in classrooms where the language of

instruction is English; or
(iii) the opportunity to participate fully in society. (ESEA Section 8101(20))

To be classified as EL, an individual must meet the criteria of A, B, C and D in the definition above.
To meet the criteria for C, an individual can meet the criteria of any of i, ii or iii. If the criterion to
meet C is ii, then the individual must meet the criteria of both I and II. To meet the criteria for D, an
individual must be denied one of the three listed (i or ii or iii).

III. LEGAL RESPONSIBILITIES

A. Title I & Title III

PROGRAMS OF ENGLISH LEARNERS

Under Title VI of the Civil Rights Act of 1964 and the EEOA, all States and LEAs must ensure
that ELs can participate meaningfully and equally in educational programs and services.
Students who meet the protocol requirements as English Learners (ELs) must be provided
language assistance program services, in addition to the basic/core education services
(adopted by the local board of education) that all students in the LEA receive. This language
assistance program services must provide meaningful access to the core curriculum and
provide direct English language instruction. The intensity of language assistance program
services provided is directly related to the individual student’s level of proficiency. The less
English proficiency a student has, the more intense his or her program of language
assistance program services should be. The language assistance program services could
include research-based models such as bilingual education, ESL/ELD programs, and/or
sheltered instruction. These federally required language assistance program services ensure
that ELs have equitable access to the basic, local board of education-adopted curriculum
provided to all students, and acquire English language proficiency.

● To meet their obligations under Title VI and the EEOA, LEAs must, for example:
● Identify and assess all potential EL students in a timely, valid, and reliable manner;
● Provide EL students with a language assistance program that is educationally sound,

and proven successful, consistent with Castañeda v. Pickard and the Supreme Court
decision in Lau v. Nichols;

● Provide sufficiently well prepared and trained staff and support the language assistance
programs for EL students;

● Ensure that EL students have equal opportunities to meaningfully participate in all
curricular and extracurricular activities;
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● Avoid unnecessary segregation of EL students;
● Ensure that EL students who have or are suspected of having a disability under the

Individuals with Disabilities Education Act (IDEA) or Section 504 of the Rehabilitation Act
of 1973 are identified, located, and evaluated in a timely manner and that the language
needs of students who need special education and disability related services because of
their disability are considered in evaluations and delivery of services;

● Meet the needs of EL students who opt out of language assistance programs;
● Monitor and evaluate EL students in language assistance programs to ensure their

progress with respect to acquiring English proficiency and grade level content
knowledge, exit EL students from language assistance programs when they are
proficient in English, and monitor exited students to ensure they were not prematurely
exited and that any academic deficits incurred in the language assistance program have
been remedied;

● Evaluate the effectiveness of a school district’s language assistance program(s) to
ensure that EL students in each program acquire English proficiency and that each
program is reasonably calculated to allow EL students to attain parity of participation in
the standard instructional program within a reasonable period of time; and

● Ensure meaningful communication with parents of English Learners.

WHAT YOU NEED TO KNOW

Title III funds are to be used to provide language instruction educational programs — defined
as courses in which EL students are placed for the purpose of attaining English proficiency,
while meeting challenging State academic content and student academic achievement
standards. These programs may make use of both English and the child’s native language to
enable the child to develop and attain English proficiency, but school districts are required to
“use approaches and methodologies based on scientifically-based research.” Each school or
district using Title III funds must implement an effective means of outreach to parents of EL
children. They must inform parents about how they can be active participants in assisting
their children to learn English, achieve at high levels in core academic subjects and meet
State standards.

Title III Schools and School Districts Must:

● Describe in their Title III application to the state how the district has consulted with
teachers, researchers, administrators, and parents, and others in developing their Title
III plan.

● Inform parents of a child identified for participation in a Title III program for a child who
enters school after the beginning of the school year, the school must inform parents
within 30 days of the start of the school year or within the first two weeks (10 school
days) after enrollment during the school year.

● Communicate with parents in an understandable and uniform format, which means
communicating the same information to all parents, and in a method that is effective.
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Title III funds may be used for supplementing NOT supplanting school district and/or
school activities. (See APPENDIX H)

What Academic Information Does Your School District Have to Track About Their EL
Students?

Assessments Required of EL Students:

Title I Law requires that all EL students are assessed annually.

(b)Academic Standards, Academic Assessments, and Accountability –

(7)Academic Assessments of English Language Proficiency - Each state plan shall
demonstrate that local educational agencies in the state will, beginning not later than
school year 2002–2003, provide for an annual assessment of English proficiency
(measuring students’ oral language, reading, and writing skills in English) of all
students with limited English proficiency in the schools served by the state educational
agency. (NCLB/ESEA Title I, Section. 1111(b)(7)

● ESSA requires states:

○ to the extent practical, provide content area assessments in an appropriate
language and form for ELs (ESEA Section 1111(b)(2)(B)(vii)(III))

○ identify languages present to a significant extent in the state for which
assessments are needed but not available and then work to develop those
assessments (ESEA Section 1111(b)(2)(F))

● ESSA allows states:

○ to provide partial exclusion from content area assessment participation and
accountability for ELs enrolled in the US for 12 months or less (ESEA
Section 1111(b)(3)(A))

Michigan has adopted the following exceptions for Newcomer ELs

● Year one (living in the US for 12 months or less)
○ exempt from ELA assessment, student takes English Language Proficiency

Assessment and is included in English Language Progress indicator
● Year two

○ student takes ELA assessment and ELP assessment and is included in
English Language Progress indicator

● Year three
○ student takes ELA assessment and ELP assessment and is included in

Academic Growth and English Language Progress indicators
● Year four

○ student takes ELA and ELP assessments and is included in Academic
Proficiency, Academic Growth, and English Language Progress indicators
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B. Federal Law

There exists a substantial body of Federal law which establishes the rights of the LEP
student and which defines the legal responsibilities of school districts serving these students.
Note: the term Limited English Proficient (LEP) is a historic term where English Learner (EL)
is currently accepted term and is therefore used throughout this document. EL is meant to
counter the negative connotations of Limited English Proficient. Administrators and school
boards who are responsible for local policies and programs can turn for guidance and
direction to this body of law. It includes the following:

1868 Constitution of the United States, Fourteenth Amendment
“... No State shall ... deny to any person within its jurisdiction the equal protection of the
laws.”

1964 Title VI of the Civil Rights Act of 1964
“No person in the United States shall, on the ground of race, color, or national origin be
denied the benefits of, or be subject to discrimination under any program or activity receiving
Federal financial assistance."

Two U.S. Supreme Court rulings, one interpreting the Fourteenth Amendment and one
interpreting the Civil Rights Act of 1964, have exercised considerable influence over the
educational rights of language minority students. These cases may be summarized as
follows:

1974 Lau v. Nichols
The U.S. Supreme Court ruled that a school district’s failure to provide English language
instruction to LEP students denied them meaningful opportunity to participate in the district’s
educational program in violation of Title VI of Civil Rights Act of 1964; the Court further noted
that equality of opportunity is not provided by giving the LEP student the same facilities, text
books, teachers, and curriculum which non-LEP students receive.

1982 Plyler v. Doe
The U.S. Supreme Court ruled that the Fourteenth Amendment to the U.S. Constitution
prohibits states from denying a free public education to undocumented immigrant children
regardless of their immigrant status. The Court emphatically declared that school systems
are not agents for enforcing immigration law and determined that the burden undocumented
aliens may place on an educational system is not an accepted argument for excluding or
denying educational service to any student.

IV. PROCEDURES

The following procedures are established for the Ann Arbor Public Schools to meet the
requirements of Title I and Title III.
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A. Registration/Identification Using Home Language Survey

The Home Language Survey approved by the Michigan Department of Education (APPENDIX
A) is included in the Ann Arbor Public Schools registration form. It is to be completed at the
time of registration. The office professional (OP) in buildings, is responsible for ensuring that a
home language survey is completed for all students at the time of enrollment. The OP will
secure a completed, written and/or electronic HLS form, shall place the original HLS in
student's permanent (CA-60) files and give a copy to the EL teacher. For the beginning of the
school year, the OP will have copies of the HLS ready for the EL teacher, the Friday before
school in August. All new HLS after the start of the school year will be placed in the EL
teacher’s mailbox at the end of the school day on a daily basis. All OP’s will receive training
on the procedures and protocol of collecting, filing and giving the EL teacher the HLS in
August, with refresher training offered mid year.

If a student is identified as speaking a primary language other than English or as having a
language other than English spoken in the home, as reported on the Home Language Survey,
the student may be eligible for Title III/ELD services. The Title III/ELD teacher in the building of
attendance will interpret the HLS responses to determine if the student will take an ELP
placement test. If responses are unclear or contradictory, the EL teacher will contact the
parent for clarification. If clear interpretation is still lacking, the EL teacher will contact the
district Title III/ELD Program Coordinator for further guidance. The EL teacher shall record
HLS results and the translation/interpretation needs of the parents in the student’s CA-60. All
EL teachers will receive training on the procedures and protocol for interpreting responses on
the HLS in August, with a refresher offered mid year.

The district determines if a student meets the definition of an“immigrant”student (students from
ages 3-21; enrolled in public or private school; not born in the United States; not attended
school in the United States for more than three full years). A family interview is given to see if
the student has been in the United States schools the entire time or if there has been some
back and forth between the home country and in the United States. Once the student has
been identified as being within the 3 year window for immigrant identification, staff flags the
student as “immigrant” in the student information system and documents when the three years
will expire. When the student reaches the end of the three year period, staff removes the
immigrant flag from the student information system.

B. Initial Assessment for Program Eligibility

EL assessments and determinations must be made within 30 days of the start of the school
year or within 10 days after enrollment during the school year. A student who is identified as
potentially eligible on the Home Language Survey must be assessed to determine if they are
eligible for Title III/ESL/ELD program services. Assessments assess a student’s language
skills in listening, speaking, reading, writing, and comprehending in English using the WIDA
ACCESS for ELLs or the WIDA/W-APT Screener. Staff is also encouraged to assess the
reading and math abilities of the student using other standardized instruments to address
learning needs across the content areas.
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WIDA ACCESS for ELLs/WIDA Screener & Levels of Proficiency
(See APPENDIX D)

The following chart shows level of proficiency correlated to the WIDA Standards. It may assist in
determining the level of the student’s proficiency and the student’s placement into grade level or
courses with appropriate ESL language and academic support.

WIDA ACCESS for
ELLs/WIDA

Screener Score

Proficiency Levels
WIDA Standards

Optional Multiple Indicators

6 Reaching Early literacy assessment approved by MDE
AIMSWeb – both CBM and MAZE subtests
DIBELS Next
Discovery Education Assessments DRA:
Developmental Reading Assessment version
2
Fountas & Pinnell
iReady Diagnostic
MLPP: Michigan Literacy Progress Profile
NWEA: Northwest Evaluation Association
Star Early Literacy
PSAT or SAT
QRI-5: Qualitative Reading Inventory
Scantron Performance Series
SRI: Scholastic Reading Inventory
Star Early Literacy
Star Reading
Gates McGinitie*
ITBS: Iowa Test of Basic Skills*
Terra Nova*
*Italicized assessments are norm referenced
and used only for exiting purposes.
Non-italicized assessments (which are
criterion-based, or both norm-referenced and
criterion-based) may be used for entrance
and exit. All reading assessments
administered must include the
comprehension subtests.

5 – 5.9 Bridging

4 – 4.9 Expanding

3 – 3.9 Developing

2 – 2.9 Emerging

0 – 1.9 Entering
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C. Eligibility for Title III/ELD Program Services

The district follows Michigan Department of Education (MDE) Entrance and Exit
Protocol as provided in the following link:

https://www.michigan.gov/documents/mde/EL_Entrance_Exit_Protocol_722328_7.pdf

“Students in grades 3-12 who meet the minimum criteria (composite 4.8) established in the
Entrance and Exit Protocol will be auto-exited from the Title III/ELD Program unless the
district chooses to maintain EL status, and students in grades K-2 can be manually exited
from the Title III/ELD Program.”

A student who scores Entering through Bridging on the WIDA ACCESS ELLs or WIDA
Screener is eligible for Title III/ELD Program Support. For a student scoring Reaching to
continue receiving Title III/ELD support services, the district takes into account additional
multiple academic criteria as noted in the chart. All testing proctors, to include EL teachers
and EL IAs, must complete the WIDA Access/WIDA Screener training before administering
any language proficiency test. The training is offered in August and mid year or as the need
arises to accommodate newly hired testers.The ELD program coordinator will ensure all
WIDA Access/WIDA Screener components are in place to properly train testers. This
includes securing materials and training sites.

D. Early Childhood Transition Students

The Ann Arbor Public Schools has an intentional systematic process for welcoming potential
English Learners into Kindergarten via transition meetings. Considerations for potential
English Learners transitioning from the Ann Arbor School district’s Early Childhood
Program(s) include: the language proficiency of the child and the prior supports utilized in the
pre-k program. The district’s EL teacher will conduct a transition meeting to make a plan for
potential English Learners as they transition from the Pre-K program(s) into Kindergarten.

E. Exiting from Title III/ELD Program Services

The AAPS ELD program has a team review process for K-12 English Learners who meet the
minimum criteria established in the Michigan Department of Education English Learner
Program Entrance and Exit Protocol. Students in grades K-12 who meet the minimum criteria
(composite 4.8) established in the Entrance and Exit Protocol will be auto-exited from the
Title III/ELD Program unless the district chooses to maintain EL status. Students exited from
the Title III/ELD must also be exited from the program in the MSDS and are then considered
FEL (Former English Learner) for 4 years. FEL academic performance must be monitored for
four (4) years. Criteria used to exit a student will be placed in the student’s CA-60.

F. Monitoring Former English Learners (FELs) (See APPENDIX B)

The placement team who reviews the criteria for a student to exit from the program also
determines if the student needs support services during the transition to the regular
education program. Additionally, an ESL/ELD teacher is designated to monitor the student’s
progress (such as grades, attendance, and standardized test scores). The EL teacher
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assesses the student’s progress every marking period using the “FELs Monitoring” form. If,
during the four year monitoring period, it appears that the student is not succeeding in the
regular education program, the staffing team will meet to determine if further assessment of
the student is warranted, if the student will be reentered into the Title III/ESL/ELD program, or
if other services are appropriate.

A record of monitoring, (FELs’ Monitoring Form) as well as any placement changes resulting
from the monitoring will be placed in the student’s CA-60 and ESL/ELD bin.

G. Placement Guidance in Title III/ESL/ELD Program

Ann Arbor Public Schools provides an instructional program to meet the language and
academic content needs of English Learners (ELs) enrolled in the district. The instructional
needs of students at different levels of language proficiency and prior schooling are met
differently. The following link offers further guidance when determining placement of ELs
https://www.colorincolorado.org/article/placing-english-language-learners-program-instruction

The Ann Arbor Public Schools Title III/ELD program provides language and academic content
support to ELs through:

● English as a Second Language Instruction K-12
● Sheltered Content Classes 6-12
● Content Tutorial (ESL) K-12
● Language Tutorial K-12
● Reading Specialist Support K-12
● Title I Reading Support K-5
● Summer School Programming K-11
● Before/After School Support 6-12
● Bilingual EL instructional Assistants (under the direct supervision of teacher)

Below is the guide for Title III program instruction described by level of language proficiency
and recommended level of instruction.

Language Instruction Educational Program (LIEP) Description (see APPENDIX I)
Kindergarten
Because the kindergarten class is language rich, EL teachers will provide all qualifying ELs
direct and/or indirect service (depending on need) throughout the school year. The amount of
service may change as students become more proficient. EL teachers collaborate frequently
with kindergarten classroom teachers to support strategies that reinforce oral and written
academic language skills to foster success in the elementary classroom.

Entering and Emerging (Levels 1 & 2)
Eligibility criteria: WIDA Access for ELLs Score 2.9 or below

Students at the Entering and Emerging levels receive direct English language instruction from
a certified EL teacher. Additional support from Section 41a Bilingual Teacher/ESL teacher,
Building Literacy Experts, Title I Teachers, secondary interventionists (certified teacher) and
highly qualified/trained bilingual/EL Instructional Assistants may also be provided depending
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on student need.

Average-range of ESL support:
● Elementary School: a minimum of 135-300 minutes per week, this is adjusted

depending on age/grade level and students’ needs.
● Middle School: a minimum of 225- 250 minutes per week, this is adjusted depending

on age/grade level and student’s needs
● High School: 225-250 minutes per week, this is adjusted depending on age/grade level

and students’ needs

Developing & Expanding (Levels 3 & 4)
Eligibility criteria: WIDA Access for ELLS Score 3- 4.9

Additional district criteria: NWEA, M-Step, Balanced Literacy, Benchmark Assessment
(Fountas & Pinnell), Reading Inventory (RI), SAT, ACT Workkeys, Bldg/District Assessments,
Achievement Team Recommendations
These students receive instruction from a certified EL teacher to support their developing
language skills (BICS & CALP) to help them be successful in classes across the curriculum.
EL teachers collaborate with mainstream teachers to support instructional practices that
create effective content delivery for ELs. Students may also receive blended learning
interventions coordinated by the EL teacher and Title I, Special Education (if eligible), highly
effective trained bilingual Instructional Assistants, Building Literacy Experts.

Average-range of ESL support:
● Elementary School: 150 + minutes/week

○ this is adjusted depending on age/grade level and students’ need
● Middle School: 150 + minutes/week

○ this is adjusted depending on the age/grade level, students’ need and
programming

● High School: 225 + minutes/week
○ this is adjusted depending on the age/grade level students’ need and

programming

H. Parental Notification (See APPENDIX C)
Ann Arbor Public Schools must inform parents of English Learners (ELs) identified for
participation in the district's Title III/ESL/ELD program.

● within 30 days of the start of the school year
● within the first two weeks (10 school days) after enrollment during the school year.

Parent Notification letters are available in the following languages:
Spanish, Chinese, Arabic, Japanese, Korean
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School Districts Must Inform Parents of:

● The reasons for identifying their child as an English Learner and for placing their child
in a language instruction educational program;

● The child’s current level of English proficiency, including how the level was assessed
and the status of the child’s academic achievement;

● The method of instruction that will be used in the program, including a description of all
language programs;

● How the program will meet the educational strengths and needs of the child;
● How the program will help the child learn English and meet academic achievement

standards;
● How the program will meet the objectives of an individualized education program for a

child with a disability;
● The program exit requirements, including when the transition will take place and when

graduation from secondary school is expected; and
● The parents' rights, including written guidance that (A) specifies the right to have their

child immediately removed from a language instruction educational program upon
request, (B) describes the options that parents have to decline to enroll their child in
such a program, or

● to choose another program or method of instruction, if available, and (C) assists
parents in selecting among various programs and methods of instruction, if more than
one program or method is offered. (ESEA Section 330 a-d).

I. ELs who are Struggling Learners

When indicators suggest that an English Learner (EL) is having difficulties obtaining
linguistic, academic and social expectations, which are unrelated to the student’s English
Language Proficiency, the student will be referred to the school Achievement Team for
intervention strategies as per MDE’s Guidance Handbook for Educators of English Learners
with Suspected Disabilities. Periodic reviews will be conducted to determine the success or
failure of the strategies. The Ann Arbor Public Schools has an established protocol for
referring students for special education evaluations. These special intervention strategies
must be utilized to determine what further strategies may be necessary. These special
intervention strategies must be utilized to ensure that a student is not referred for formal
Special Education Multidisciplinary Team evaluations when the lack of academic progress is
primarily related to language background or a need for more Title III/ESL/ELD support
services. In the event the various strategies are not successful, the student may be referred
for a special education evaluation. The student may require an evaluation administered in
his/her native language.

J. The Ann Arbor Public School District has evidence of policies and provision of services on an
equitable basis to EL children enrolled in participating private schools. The Ann Arbor Public
School District facilitates meaningful and timely consultation with area private schools
regarding the participation of EL students, their teachers, or other educational personnel in
Title III programming.
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K. EL Student Bin Contents and CA-60
Each English Learner will have an organizational bin maintained by the ELD teacher at the
building. It will contain:

● Copy of Home language survey APPENDIX A
● Copy of Parent notification letter APPENDIX C
● Sample of student’s schedule for ELD services
● WIDA ACCESS for ELLs & WIDA Screener testing results
● Student Profile (for Students moving from elementary to middle school and from

middle school to high school)
● Monitoring records
● Record of placement decisions (Description of program for individual student, including

type and amount of alternative program services)

V. STAFF Roles

A. ELD Teachers

The /ELD teacher is certified in his/her teaching area and has an ESL, NS endorsement. The
/ELD teacher provides English language instruction to all qualifying ELs through direct and/or
indirect services depending on the students’ needs. The ELD teacher collaborates with
mainstream general education teachers to ensure that ELs receive content instruction that is
accessible to the language level, while learning English. The /ELD teacher supports the
instruction of the mainstream class by discussing the content using ESL,  sheltered or
content specific instruction taught in English. The ELD teacher is seen as the building ELD
expert who provides specialized guidance when planning the appropriate instructional model
for ELs. The ELD teacher can articulate the English language proficiency level and provide
strategies/best practices (SIOP) that are essential for ELs to access content in all grade
levels. The ELD teacher cultivates a growing cadre of leaders in their assigned building(s),
principals, teachers, parents etc. who can expand their knowledge of the needs of
EL/Immigrant/ Refugee/Unaccompanied Youth students and share an overall responsibility
for improvement.

ELD teachers:

● Provide Can Do Descriptors and student language level results
● Provide supplemental English instruction including grammar, phonics, phonological

awareness, etc.
● Provide instruction to support English language development
● Provide social language instruction
● Support students in adjusting to the culture of the school and community
● Collaborate with classroom teachers and support staff to determine needs of student

and monitor progress
● Collaborate with classroom teachers and support staff to provide accommodations for

instruction and assessment
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● Identify ELs for placement using various measures HLS: parent communication,
completes annual WIDA Screener Training, Screener, Scores, sends PNL (with
languages needed)

● Introduce and develop grade-level proficiency of academic and content concepts and
vocabulary

● Communicate placement information, progress reports and exit information to parents
● Provide accommodations and adaptations to make district content more accessible to

ELs
● Advocate for ELs and their families and translating materials when possible and as

needed Provide staff development on strategies for providing instruction to second
language learners (SIOP)

● Provide classroom teachers and support staff with cultural and linguistic background of
the language minority students.

● Work with classroom teachers and support staff to provide appropriate placement and
scheduling of students.

● Serve on Achievement Team Meetings, IEPs, or MET’s where ELs are involved.

B. Role of ELD Bilingual/EL Instructional Assistant

The Bilingual Instructional Assistant supports and reinforces the English language acquisition
and content instruction provided by ELD teachers and mainstream teachers.

Bilingual/EL Instructional Assistant:

● Assist ELD teachers and mainstream teachers in providing content instruction and
language development;

● Meet regularly with ELD teachers and mainstream teachers to determine the academic
needs of ELs enrolled in their classes;

● Assist teaching basic survival skills to the most limited English proficient students;
● Provide cultural and linguistic background of the language minority students; and

assist in assessment of language proficiency.

C. Role of Mainstream General Education Teacher

The mainstream teacher into whose class the student is enrolled has primary responsibility
for the instruction of the EL. The student spends a significant part of the day in the
mainstream classroom with this teacher and classmates. Because of this, the mainstream
teacher is responsible for the delivery of the curriculum to ALL students in his/her class. The
mainstream teacher does not accomplish this alone. While the general education classroom
teacher is the content specialist and decides what and how to implement the district
curriculum in his/her classroom, the EL teacher and other support staff may consult and/or
teach lessons collaboratively to ensure all students are receiving an equally excellent
instructional experience. Consultation with the EL teacher may include:

● Review Can Do Descriptors and language level results
● Use Linguistic Accommodations, “Teacher Can Do” to support access to content
● Previewing course content and vocabulary
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● Differentiating instructional strategies that best accommodate ELs
● Accommodating the length and complexity of a lesson for ELs
● Accommodating the manner in which an EL will be assessed
● Utilizing assessment results to guide instructional strategies for ELs

The general education teacher is a full partner with the EL teacher in educating the ELs. The
general education teacher should:

● Demonstrate sensitivity and awareness of cultural and linguistic differences (CRT)
● Personalize/customize instruction to meet the needs of ELs (differentiation)
● Incorporate hands-on/visual strategies when teaching ELs
● Reflect SIOP instructional strategies when developing lessons
● Participate in PD activities that address EL strategies in all language domains.
● Provide materials for the EL teacher that support general education instruction
● Facilitate socialization of language minority students in the classroom
● Promote intercultural awareness and appreciation
● Provide collaborative input regarding the type of support ELs need to be successful in

his/her class
● Join the EL teacher in reaching out to families of ELs

D. Role of Special Services Staff

Special Services staff members are essential for the success of English Learners in elementary,
middle, and high schools in Ann Arbor Public Schools. Counselors, social workers and curriculum
support personnel are a very new phenomena for many ELs and their families. The role of the
special services staff needs to be explained to bilingual parents and students so that the bilingual
families will have a complete understanding of that person’s role in the school and will be able to
utilize his/her expertise.

● work in conjunction with the ESL/ELD and mainstream staff to provide appropriate
scheduling of students;

● need to develop an awareness of the culture and language abilities of language
minority students;

● provide social and academic guidance to help English Learners become familiar with
school culture and academic opportunities;

● have current language proficiency assessment accessible; and,
● provide academic information to parents/guardians.

E. Professional Learning for Staff

The School District provides high quality professional development, available to all
instructional staff of ELs and administrators. SIOP PD is embedded in the DIP/SIP and is
supported on the district year long professional learning calendar. District leaders attend
“What you need to know about ELs” session during the annual administrators retreat.
Professional learning for educators of ELs is evaluated to ensure effectiveness.
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VI. PARENTAL INVOLVEMENT
A. Parental Communication/Interpreter Services Guidelines

Parents of English Learners will receive readily understood notices of school programs and
activities impacting their child's education.

AAPS has trained interpreters and translators available. Please work with your ELD teacher
to secure translation services.  All AAPS interpretation should be done by district employed
interpreters and translators. If there is difficulty securing interpreters, please contact ELD
coordinator for further assistance.

Many multilingual parents need interpreters (translators) to participate in school activities such
as registering students and parent/teacher conferences. Certainly, the more informed parents
are, the more likely it is that they will be able to support their child’s learning. However, many
teachers and administrators may be unfamiliar with using an interpreter and may consequently
be reluctant to make routine use of the parents’ native languages. The following suggestions
may facilitate successful communication when using an interpreter:

Prior to the Meeting

1. Accurately determine the parents’ native language prior to the meeting and identify an
interpreter (may be an adult family member) who is fluent in that language. Note that it
may be important to determine the particular dialect of the family to use an interpreter
who can easily communicate.

2. Send notices for school meetings and conferences home in English on one-side and
student’s native languages (when possible) on the other. Keep a generic file of these
notices with blanks for times and dates.

3. Talk with the interpreter prior to meeting parents to clarify his/her role. In most cases,
interpreters should not be active participants in the conversation. Rather, they should
simply translate the participant’s statements. The teacher or administrator should make
it clear to parents at the beginning of the conference that this is the role the interpreter
will play. In situations where it is appropriate for interpreters to be active in the
conversation (for example, when the interpreter is a bilingual paraprofessional who
also works with the student), the teacher or administrator should explicitly invite the
interpreter to join in the discussion.

4. Prepare for the meeting by talking with the interpreter about the anticipated content
that will be discussed. In this way, interpreters can clarify vocabulary and school terms
that may not be familiar.

5. Do not rely on children to interpret for their parents. This reverses the roles in families —
parents feel like children and children feel like they have more authority than they
should. It is also difficult for most children to translate and children are very reluctant to
translate anything negative about themselves to parents. Do not put them in this role.
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During the Meeting
1. Show respect to parents by addressing them directly and allowing the interpreter to

simply interpret your words. Sit so that you speak directly to the parents rather than to
the interpreter. Often, it works well to place the interpreter to your side rather than
between you and the parent.

2. Speak at a normal rate and volume.

3. Keep the group limited to a small number of people. Introduce each person and the
role each plays in relation to the child.

4. Stop periodically and ask if there are any questions.

5. Support your statements with examples of student work that parents can take with
them and examine further.

6. Do whatever you can to encourage parents’ further school visits and participation in
school activities.

Following the Meeting

1. Clarify any confusing interactions with the interpreter. Ask for feedback and
suggestions on the interpreting process from the interpreter.

2. Make a record of significant information discussed. It is helpful to do this in both
languages so that parents could have easy access to information. Consider sending a
follow-up letter in the language of the parent.

B. ELD Parent Advisory Committee

The district will send notification of the quarterly ELD Parent Advisory Committee meetings
via: District Website, emails, flyers, TalkingPoints and/or phone calls. EL teachers will be
encouraged and supported to conduct building level parent meetings to ensure their families
can access building specific information. A roster of parents who attend, minutes and
agendas of meetings will be used to inform building/district leaders of requests/suggestions
and needs of ELD parents.

The Parent Advisory Committee is an excellent way to develop rapport and to create a
welcoming environment where all parents have the opportunity to access district/school
information to fully participate in the school/home environment.

C. Rights and Responsibilities

The Rights and Responsibilities will be translated into the major languages and distributed to
parents of ELs. This will assure that students and parents are informed in their first
language.
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VII. PERSONNEL PRACTICES
A. Professional Learning

● ELD staff will meet regularly to update knowledge and skills, obtain additional training,
and share information and materials.

● ELD staff will have the opportunity to attend conferences and in-services inside and
outside the district.

● Training for general education teachers on ELD/Bilingual topics will be provided.
● Ongoing SIOP PD training for all AAPS staff
● Encourage EL teachers to become Trainer of Trainers (ToTs) through MDE

VIII. PROGRAM EVALUATION

A District Evaluation Committee will meet each spring to assess student progress using
standardized test scores and writing samples. They will also assess the program's
effectiveness, resources and staff needs. This committee will make any necessary program
recommendations to the Superintendent, Executive Director of Instruction and the Board of
Education. Monitoring data such as district-wide test results, dropout and retention rates, and
grades will be included in the periodic program evaluation.

The Ann Arbor Public Schools  uses the Kellogg Logic Model Evaluation Tool to determine the
effectiveness of programs and initiatives in assisting ELs toward achieving State content
standards and attaining English language proficiency.

As a part of the annual evaluation of the district EL program, the School District monitors the
progress of ELs regarding:

● the number and percent of ELs making progress toward attaining English language
proficiency (based on the WIDA) in the aggregate and disaggregated (e.g. by disability;
by recently arrived)

● the number and percent of ELs who have attained full English Language proficiency,
are exited from the program and placed on a four-year monitoring status

● the number of ELs who have not attained English language proficiency within five years
of initial classification as an EL and first enrollment in the LEA

● the number and percent of students
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APPENDIX A

HOME LANGUAGE SURVEY QUESTIONS

Is the student’s first language something other than English?    _____ yes    _____no

What is that language?     _______________________________________

Is the primary language used in your child’s home or environment a language other than

English?        _____  yes  _____no

What is that language? _______________________________________

Immigrant Student Identification Questions

What is the first date of enrollment in school in the United States?    ___________________

Country of birth ___________________________________________

Title III Handbook July 2022
18



APPENDIX B

MDE 4 YEAR MONITORING PROCESS

● A designated LEA team, including but not limited to, a certified and endorsed Bilingual/ESL
teacher must meet regularly to monitor FEL student progress.

● LEAs must have a plan for monitoring FEL students that utilizes local assessments to review
individual student progress for four years once they are exited from services and classified as
FEL.

FEL students are found to be succeeding if they are maintaining proficiency on local assessments.
If FEL students do not continue to meet these protocol requirements, or concerns about a student’s
academic progress are raised, a team that includes a certified and endorsed Bilingual/ESL teacher
should meet to discuss the student’s data and causes for academic challenges. Then they should
choose interventions, which may include re-entry into the EL and Immigrant Program services.

The Department of Justice and USED released the following guidance on the monitoring of exited
students in the January 7, 2015 Dear Colleague Letter:

When a school LEA’s monitoring of an exited EL student indicates that a persistent language
barrier may be the cause of academic difficulty because general education and remediation
[acceleration] services have proven inadequate, school LEAs should re-test the student with a
valid and reliable, grade-appropriate ELP test to determine if there is a persistent language barrier
and must offer additional language assistance services where needed to meet its civil rights
obligations.

● FEL students experiencing difficulty may:
○ Be tested using the WIDA ACCESS for ELLs 2.0 or the WIDA Screener and re-qualify

for the EL and Immigrant Program;
○ Have local testing in the content area(s) used to identify specific standards with which

the student is experiencing; and/or
○ Receive support from Title I or other support services based on the needs of the

student.

Note: WIDA ACCESS for ELLs 2.0 may be administered only for determinations for the following
school year. One possible context would be following 6 months of MTSS interventions targeted at
the specific standards in the content area the student is struggling, and the team which includes
the certified and endorsed Bilingual/ESL teacher determines that additional English Language
Proficiency testing is necessary to assess the student’s current language needs.
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Inclusion of MTSS Process

LEAs are strongly encouraged to use the MTSS process to obtain ongoing formative assessment
information to monitor each student’s progress, both EL and FEL, and identify potential areas
needing instructional modifications and/or additional support. Such assessments should be used
with ELs only if they are research-based, standardized and include a measure for comprehension.

Monitoring Expectations

Exit
year

Report Card –
All subjects

Interim Literacy
Assessment (if
administered)

State Summative
Assessment Results –

All Subjects

Teacher
Comments on

progress

FEL
Year 1

All marking
periods

All administrations All subjects tested Once per marking
period

FEL
Year 2

All marking
periods

All administrations All subjects tested Three times per
year

FEL
Year 3

Midyear and
end of year

Twice per year ELA and Math Twice per year

FEL
Year 4

Midyear and
end of year

Twice per year ELA and Math Once per year
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AAPS MONITORING EXPECTATIONS

Procedure:
1. Document the year student exited EL programming
2. Track data throughout the year (F&P, NWEA, MSTEP) with gradually less frequent in

subsequent years. (Ex: Year 1- at least 3 times and team meeting after every card marking or
testing period, Year 2- at least 3 times with at least 1 team meeting)

3. Classroom teacher to report any concerns
4. Review FEL caseload at the end of every year and request teacher meeting to discuss student

progress if necessary
5. ANY student who is NOT meeting grade level expectations shall have a meeting to discuss a

support plan. Progress monitoring is to take place for at least 6-8 weeks. Create a separate tab
with student's name, year of concern and teacher notes.

** Refer to the MAP Normative Targets, Reading Benchmarks Progress Monitoring Targets
Chart Across the School Year & MSTEP cut scores to determine student expectations **

For further questions or clarifications on the Monitoring Expectations, please contact: Kelly Alvarez
at alvarezk@michigan.gov .
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APPENDIX C

PARENT NOTIFICATION LETTERS AND

PARENT REFUSAL OF SERVICES

Parent notification letter for potentially eligible Kindergarten students screened prior to
December 1st

Date:

To the Parents of __________________________________________________:

When you enrolled your child in Ann Arbor Public Schools you indicated that your child’s native
language is a language other than English, and/or that the primary language used in your home is
a language other than English.

As a result, because of state and federal law, Ann Arbor Public Schools was obligated to
administer the Kindergarten WIDA Screener . The purpose of administering the
KindergartenScreener was to assess your child’s level of proficiency in English and to determine if
your child qualifies for support from the English as a Second Language Department (ESL)/English
Language Development Department (ELD)

Your child scored exceptional on the Listening and Speaking sections of the Kindergarten
Screener. This means that your child’s listening and speaking skills are comparable to native
speaking peers. Additional data needs to be gathered before classifying your student as an
English Learner (EL). Therefore, over the next couple of months, the ELD department will
collaborate with your child’s classroom teacher and monitor assessments to make that
determination. Once a determination is made, you will be notified in writing.

If you have any questions or concerns, please contact me __________________ at
_____________ or via email at _________________________________.

Sincerely,
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Ann Arbor Public Schools
Annual English Learner Program Parent Notification Letter

Date:

To the Parents or Guardians of                 ,

School:

Current Grade Level:

We are honored that you have chosen Ann Arbor Public Schools. You are receiving this letter
because your child qualifies for supplemental services in our English Learner (EL) Program.
Within this program, we provide unique opportunities for students and families that have a home
or native language other than English. The diverse backgrounds of our students adds to the
richness of our schools, and we encourage you to embrace, celebrate, and maintain your native
languages and cultural identities as there are numerous economic, cognitive, collective, and
personal benefits.

To protect the civil rights of our emerging bilingual and multilingual students, and in compliance
with federal and state requirements, all public schools are required to assess the English
language proficiency of all students who have a home and/or native language other than English.
Your student qualifies for our EL Program based on these scores:

Kindergarten
Screener

Grades 1-12 WIDA
Screener

State-Approved Reading
Assessment

Minimum scores
to not qualify for
EL services

Listening/speaking: 29
Reading: 13
Writing: 15

Composite: 5.0 At grade level

Your child’s
(date) scores

Listening/speaking:
Reading:
Writing:

Composite: Name of assessment:

Score:
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Chinese 安娜堡公立学校
年度英语学习者计划的家长通知书

日期：

致 的家长或监护人

学校： 当前年级：

安娜堡公立学校庆祝并重视我们学生和学生家庭的各种文化和贡献，并致力于为我们每
个学生提供最高质量的教育机会。我们很荣幸为母语不是英语的学生和家庭提供独特的机会，
我们也鼓励您继续坚持、庆祝和维护您的母语和文化身份。

新学生
为了保护新来双语和多语言学生的公民权利，并遵守联邦和州的要求，所有公立学校都

必须评估所有母语和/或母语以外的新入学学生的英语水平。请参阅下表，以明确什么样的分数
表明学生有资格获得英语学习者的服务。

重新回来就读的学生
一旦学生被认定为密西根州的英语学习者，其英语语言能力将每年进行评估（每年春季）

，我们使用WIDA测试来评估衡量学生的英文能力的提高，识别给予适当的教育支持，并确定是
否应该继续在英语学习者项目中持续参与。请参阅下表，了解符合条件的学生可以退出EL计划
的分数以及您学生的最近分数：

WIDA：
幼儿园至2年级
3到12年级 ELL
1到12年级ELL的替代考试

最低可以退出
EL计划的分数

人工退出 K-2 年级
自动退出3-12年级
1-12年级WIDA替代考试

综合：4.8
综合：4.8
综合：P2

您的孩子 综合： 阅读： 写作：
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的分数 口语： 听力：

____根据这些结果，您的学生将继续有资格获得EL学习服务
____您的学生未参加2020 WIDA ELL评估考试

因为安娜堡学校致力于为每个学生提供针对其长处和需求的优质服务，您的孩子可能会
使用所有或部分EL计划中的支持服务：来自ESL认证的老师的直接指导、共同授课的课堂学
习、干预专家和/或EL指导助手的支持、推入/拉出支持、难度调整后的作业和/或评估、具备为
EL学生提供最佳服务的全面教育老师、课前/课后的辅导、暑期学校等。

经过这些教育支持，我们希望您的孩子加入EL计划后的5-7年内，可以退出EL计划的学
习。您的孩子将可以有信心地进入所有年级的核心课程学习，以便按时毕业。如果您的孩子还

符合通过IEP获得额外支持的资格，则他或她将有资格通过学生干预和支持服务（SISS）与英语
学习者计划之间的协调来获得服务。

如果您对该计划有疑问或疑虑，请与您的学校负责人或EL老师了解情况，他们总是很乐
意与您合作。 作为父母或监护人，您有权拒绝英语学习者计划中提供的任何或所有教育支持。
如果您希望学生不接受EL计划的支持，则可以请求年度豁免。请注意，根据州和联邦法律，您的
学生必须参加WIDA年度评估测试。此要求是为了保护您孩子的公民权利。

感谢您给安娜堡公立学校的支持！我们很荣幸为您的孩子在英语提高和学业成功之路上
提供帮助。您是学生教育中不可或缺的合作伙伴，我们期待您全年的参与和支持！

此致
敬礼，

EL老师
日期：
电邮：

Place in CA-60, in Title III files, and for building principal
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Japanese アナーバー公立学校
英語学習者プログラム年次通知書

日付：

保護者または親権者へ、

学校：現在の学年：

アナーバー公立学校は、生徒と家族の多様な資産と貢献を称賛し、私たちの生徒のそれぞ
れのための最高品質の教育の機会を大切にしています。。私たちは、母国語または母国語が英語
ではない学生や家族にユニークな機会を提供できることを光栄に思います。母国語と文化的アイデ
ンティティを引き続き受け入れ、祝い、維持することを奨励しています。

新しく入ってきた生徒
新しく入ってきたバイリンガル・マルチリンガルの生徒の人権を保護するために、連邦および

州の要件を遵守するために、すべての公立学校は、新しく入ってきた生徒で、英語以外の家庭およ
び/または母国語を持つ生徒のすべての英語能力を評価することが義務づけられています。生徒が
英語学習者プログラムのサービスを受ける資格があるスコアについては、以下の表を参照してくだ
さい。

以前から在学している生徒
ミシガン州で生徒が英語学習者として確定されると、毎年（毎年春に）英語習得度を測定す

るために、WIDA Access for ELLsテストを使用して英語能力が評価され、適切な教育的サポートを
特定し、英語学習者への継続的な参加を決定します。プログラムは適切です。生徒がELプ  ログラム
を終了する資格を得るスコアと、生徒の最新のスコアについては、以下の表を参照してください

WIDA：
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Kindergarten Access-Grade 2 for ELLs
Grades 3-12 Access for ELLs
Grades 1-12 Alternate Access for ELLs

ELプログラム
を終了する最小
スコア

手動終了K-2
自動終了3から12
Grades 1-12 WIDA Alternate

コンポジット：4.8
コンポジット：4.8
コンポジット：P2

生徒のスコア
コンポジット：

リーディング： ライティング：
スピーキング： リスニング：

____これらの結果に基づいて、お子さんはELプログラムサービスの資格を継続する
____お子さんは2020WIDA Access for ELLs評価を受けていません。

アンアーバー公立学校は各生徒の長所とニーズに固有の質の高いサービスを提供すること
に専念しているため、生徒は次の ELプログラム中の次のサポートのすべてに(またはいずれかに)
アクセスできます。： ESLの資格を持つ教師からの直接指導、ティーム・ティーチングで指導するク
ラス、教育支援職員および/またはEL指導アシスタントからのサポート、プッシュイン/プルアウトサ
ポート、個別能力に対応した課題やテスト、英語学習者のための指導法の研修を受けた普通教育
学級の教師、放課後の個別指導、サマースクール。

これらの教育支援により、生徒が入学後5〜7年以内にELプログラムを終了（卒業）できるこ
とを目指しています。お子さんがこのタイムラインに沿った卒業への道を歩み続けるために、すべて
の学年レベルのコアカリキュラムに有意義な形でアクセスできます。お子さんにIEPによる追加サ
ポートの資格もある場合、教育支援サポートサービス（SISS）と英語学習者プログラムの間の調整
をしながら両方のサービスを受ける資格があります。

プログラムについて質問や懸念がある場合は、お子さんの学校の校長またはELの教師は
いつでも積極的に協力してくれるので、そのいずれかのスタッフとのミーティングを設定してくださ
い。 保護者や親権者として、あなたは英語学習者プログラムで提供される教育支援の一部または
すべてを拒否する権利があります。 お子さんがELプログラムのサポートを受けないようにしたい場
合は、ELプログラムからの免除を毎年リクエストできます。ただし州法および連邦法に基づいて、
ELLの評価のために毎年WIDAアクセスを取得する必要があることを知っておいてください。この要
件は、学生の公民権を保護するためのものです。

アンアーバー公立学校での英語能力と学業の成功への過程であなたのお子さんをサポート
することができる特権と名誉に感謝します。あなたはお子さんの教育に不可欠なパートナーであり、
私たちはあなたの関与とサポートを一年中楽しみにしています！

よろしくお願いいたします。

EL教師
日付：
電子メール：

Place in CA-60, in Title III files, and for building principal
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Korean 앤아버 공립학교
연간 영어 학습자(EL) 프로그램 학부모 통지서

날짜 :

, 의 학부모 또는 보호자님께

학교: 현재 학년 :

앤아버 공립학교는 학생 및 가족들의 다양한 자산과 기여를 축하하고 소중히 여기며
개개의 학생들을 위한 최고 수준의 교육 기회를 제공하는데 전념하고 있습니다. 우리는
모국어가 영어가 아닌 학생과 가족에게 독특한 기회를 제공하게 된 것을 영광으로 생각하며,
계속해서 모국어와 문화적 정체성을 포용하고 축하하며 유지할 것을 권장합니다.

신입생
새로운 이중 언어 및 다국어 학생의 인권을 보호하고 연방 및 주정부의 요구 사항을

준수하기 위해 모든 공립학교는 영어가 아닌 가정용 언어 및 / 또는 모국어를 사용하는 새로
등록한 모든 학생의 영어 능력을 평가해야합니다.  학생들이 영어 학습자(EL) 프로그램을 통해
서비스를 받을 수있는 자격이 되는 점수는 아래 표를 참조하십시오.

재학생
학생이 미시간 주에서 이미 영어 학습자(EL)로 확인된 경우 매년 (매년 봄) 전체 WIDA

Access for ELL 평가를 사용하여 영어 능력을 평가해 실력 향상을 측정하고 적절한 교육
지원을 식별하며 영어 학습자(EL)  프로그램에 대한 지속적인 참여 여부를 결정하게 됩니다.
학생이 EL 프로그램을 종료 할 수있는 자격이되는 점수와 학생의 최신 점수는 아래 표를
참조하십시오.
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.WIDA :
유치원-2 학년  ELL 위한 액세스
3-12 학년 ELL을 위한 액세스
1-12 학년 ELL을 위한 대체 액세스

EL Program
종료를 위한
최소 점수

K-2 수동 종료
3-12 자동 종료
1-12 학년용 대체 WIDA

종합 : 4.8
종합 : 4.8
종합 : P2

학생 점수
종합 : 읽기 : 쓰기 :

말하기 : 듣기 :
____이 결과에 따라 학생은 EL 프로그램 서비스를 계속받을 수 있습니다
____ 귀하의 학생이 2020 WIDA ELLs 평가에 응시하지 않았습니다

앤아버 공립학교는 각 학생의 강점과 필요에 맞는 양질의 서비스를 제공하기 위해
최선을 다하고 있기 때문에 귀하의 학생은 EL 프로그램 내 모든 또는 부분 지원을 받을 수
있습니다 : ESL 공인 교사가 직접 교육, 공동 수업, 스페셜리스트 및 / 또는 EL 교육 보조자의
지원, 푸시 인 / 풀 아웃 지원, 과제 및 / 또는 평가 시험 수용, 영어 학습자(EL)를위한 모범
사례로 훈련 된 일반 교육 교사, 방과 후 과외, 여름 학교.

이러한 교육 지원을 통해 EL 프로그램에 입학 한 후 5-7 년 이내에 학생을 졸업 시키는
것을 목표로 합니다. 학생은 정시 졸업을 위한 경로를 유지하기 위해 모든 학년 수준의 핵심
커리큘럼에 의미있는 액세스 권한을 갖게됩니다. 학생이 IEP를 통해 추가 지원을받을
자격이있는 경우 학생 개입 및 지원 서비스 (SISS)와 영어 학습자 프로그램 사이의 조정을
통해 서비스를 받을 자격이 있습니다.

프로그램에 대해 질문이나 우려 사항이있는 경우 건물 교장 또는 EL 교사와 회의를
준비하십시오.학부모 또는 보호자로서 귀하는 영어 학습자 프로그램에서 제공된 교육 지원의
일부 또는 전부를 거부 할 권리가 있습니다.학생이 EL 프로그램에서 지원을받지 않기를
원하는 경우 연간 면제를 요청할 수 있습니다. 하지만 귀하의 학생은 주 및 연방법에 따라매년
ELL 평가를위한 WIDA 액세스 시험을 받아야합니다. 이 요건은 학생의 인권을 보호하기위한
것입니다.

앤아버 공립학교에서 귀하의 학생의 영어 능력과 학업 적 성공을 이끄는 길을 지원할
수 있는 특권과 영광을 갖게 된 것에 감사드립니다. 귀하는 학생 교육의 필수 파트너이며, 일년
내내 귀하의 참여와 지원을 기대합니다!

감사합니다.

EL 교사
날짜 :
이메일 :

Place in CA-60, in Title III files, and for building principal
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Spanish Las Escuelas Públicas de Ann Arbor
Carta de notificación a los padres del Programa

Anual para Estudiantes de Inglés
Fecha:

Para los padres o tutores de la escuela:

Nivel de grado actual:

Las Escuelas Públicas de Ann Arbor celebramos y valoramos los diversos bienes y
contribuciones de nuestros estudiantes y familias, y están dedicadas a proporcionar oportunidades
educativas de la más alta calidad para cada uno de nuestros estudiantes. Nos sentimos honrados de
ofrecer oportunidades únicas para nuestros estudiantes y familias cuyo idioma materno o nativo no
es el inglés, y les animamos a ustedes a que continúen celebrando, acogiendo y manteniendo sus
idiomas maternos e identidades culturales.

Estudiantes nuevos
Para proteger los derechos civiles de los estudiantes bilingües y multilingües emergentes, y

para cumplir con los requisitos federales y estatales, se requiere que todas las escuelas públicas
evalúen el dominio del idioma inglés de todos los estudiantes recién matriculados, que tienen un
idioma nativo y / o en el hogar, que no sea Inglés. Consulte la tabla a continuación para ver las
puntuaciones que califican a los estudiantes para recibir servicios a través del Programa para
Principiantes en la lengua inglesa.

Estudiantes que regresan
Una vez que un estudiante es identificado como principiante en el inglés en Michigan, el

dominio del idioma inglés se evalúa anualmente (cada primavera) utilizando la evaluación completa
de WIDA Access for ELLs para observar el crecimiento, identificar los soportes educativos
apropiados y determinar si la participación continua del principiante en el programa de EL es
apropiada. Consulte la tabla a continuación para ver las puntuaciones que calificarían a los
estudiantes para salir del programa de EL y la puntuación más reciente de su estudiante:
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WIDA:
Kindergarten Access-Grade 2 for ELLs
Grados 3-12 Acceso para ELLs
Grados 1-12 Acceso alternativo para ELLs

Puntajes mínimos
para salir
elprograma EL

Manual delSalida K-2
Salida automática 3-12
Grados 1-12 WIDA
Alternate

Composite: 4.8
Composite: 4.8
Composite: P2

La puntuación de
su estudiante Compuesto: Lectura: Escritura:

Hablar: Escuchar:
____ Con base en estos resultados, su estudiante continua calificando para los servicios del
Programa EL
____ Su estudiante no tomó la evaluación WIDA Access for ELLs 2020

Debido a que las Escuelas Públicas de Ann Arbor se dedican a brindar servicios de calidad
específicos para resaltar las fortalezas y necesidades de cada estudiante, su estudiante puede tener
acceso a todos los siguientes soportes dentro del programa EL: instrucción directa de un maestro
certificado de ESL, clases co-enseñadas, apoyos de intervencionistas y / o asistentes de
instrucción EL, apoyo dentro de la clase / fuera de la clase, acomodación asignaciones y / o
evaluaciones de educación, maestros de educación general capacitados con las mejores
prácticas para los estudiantes de inglés, tutoría antes y después de la escuela, escuela de
verano.

Con estos soportes educativos, nuestro objetivo es sacar a su estudiante del programa de EL
después de entre 5-7 años de haber ingresado. A esas alturas, su estudiante tendrá acceso
significativo a todo el plan de estudios básico de nivel de grado para permanecer en el camino hacia
la graduación con el resto de su curso. Si su estudiante también califica para soportes adicionales
con un IEP, él o ella será elegible para recibir servicios a través de la coordinación entre los Servicios
de Apoyo e Intervención Estudiantil (SISS) y el Programa de Estudiantes de Inglés.

Si tiene preguntas o dudas sobre el programa, planifique una reunión con el director de su
escuela o el maestro de EL, quienes siempre estarán muy contentos de colaborar con usted. Como
padre o tutor, tiene derecho a rechazar cualquiera o todos los soportes educativos
proporcionados en el Programa de Estudiantes de inglés. Puede solicitar una exención anual
si desea que su estudiante no reciba apoyos en el Programa EL. Por favor sepa que su
estudiante debe tomar la evaluación anual WIDA Access for ELLs según la ley estatal y
federal. Este requisito es para proteger los derechos civiles de su estudiante.

Gracias por el privilegio y el honor de apoyar a su estudiante en el camino hacia el dominio
del inglés y el éxito académico en las Escuelas Públicas de Ann Arbor. ¡Usted es un copartícipe
esencial en la educación de su estudiante y esperamos su participación y apoyo durante todo el año!

Atentamente,

maestro EL
Fecha:
Correo electrónico:

Lugar en CA-60, en los archivos del Título III y para el director de la escuela
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العامةأربورآنمدارس Arabic
الخطاب السنوي لبرنامج تعلم اللغة اإلنجلیزیة/ تبلیغ ألولیاء األمور

التاریخ:

إلى أولیاء األمور أو األوصیاء على:

المدرسة:                                           مستوى الصف الحالي:

طالبتقدر مدارس آن أربور العامة وتثمن األصول واالعراق المتنوعة لطالبنا وعائالتنا وتكرس نفسھا لتوفیر أعلى جودة من الفرص التعلیمیة لكل
الذین ال تكون لغتھم األم أو لغتھم األصلیة ھي اللغة اإلنجلیزیة، ونشجعكم على االستمرار فيطالبنا. یشرفنا أن نقدم فرصاً فریدة لطالبنا وعائالتنامن

اعتناق لغاتكم االصلیة والھویات الثقافیة الخاصة بكم واالحتفال بھا والحفاظ علیھا.

الطالب الجدد

WIDAتقییمباستخدامربیع)(كلسنوًیااإلنجلیزیةاللغةإتقانتقییمیتممیشیغان،فياإلنجلیزیةللغةكمتعلمالطالبتحدیدیتمأنبمجرد
AccessلـالكاملELLsاإلنجلیزیةاللغةتعلمبرنامجفيالمستمرةالمشاركةكانتإذاماوتحدیدالمناسبالتعلیميالدعموتحدیدالنمولقیاس

الطالب:نقاطوأحدثELبرنامجمنللخروجالطالبتؤھلالتيالدرجاتعلىللحصولأدناهالجدولراجعمناسبا.

العائدونالطالب
ربیع)(كلسنوًیااإلنجلیزیةاللغةإتقانتقییمیتم،میشیغانفياإلنجلیزیةللغةمتعلمأنھعلىالطالبتحدیدبمجرد

باستخدام WIDA Access لتقییمالكامل ELLs المشاركةكانإذاماوتحدیدالمناسبالتعلیميالدعموتحدیدالنمولقیاس
الطالبتؤھلأنشأنھامنالتيالدرجاتعلىللحصولأدناهالجدولانظرمناسب.البرنامجاإلنجلیزیةاللغةمتعلمفيالمستمرة
نتیجةوأحدثبرنامجمنللخروج
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:لطالبك WIDA:
ELLsKindergarten Access-Grade 2 for ELLs GradeGrade
3-12 Access for ELLs
1-12 Alternate Access for ELLs

مناألدنىالحد
الدرجات
للخروجبرنامج EL

K-2دلیاللخروج
12-3التلقائيمنالخروجالتلقائي

12-1الصفوف WIDA البدیل

4.8المركب:
4.8مركب:

:مركب P2
الطالبدرجة :مركب :القراءة :الكتابة

:التحدث :االستماع
____ برنامجلخدماتالتأھلفياالستمرارالطالبسیقوم،النتائجھذهعلىبناًء EL

____ لتقییمالطالبیخضعلم WIDA لتقییم2020لعام ELLs

Annمدارسألننظًرا Arborفقد،طالبكلواحتیاجاتالقوةبنقاطخاصةالجودةعالیةخدماتلتقدیممكرسةالعامة
،ESLمنمعتمدمعلممنمباشرةتعلیمات:ELبرنامجفيالتالیةالدعمأشكالجمیعأومنھاأيإلىالوصولمنالطالبیتمكن

فصول دراسیة مشتركة ، دعم من المتدخلین و / أو مساعدي تعلیم اإلنجلیزیة ، دعم الدفع / االنسحاب ، استیعاب الواجبات و / أو
التقییمات ، مدرسو التعلیم العام المدربون على أفضل الممارسات لمتعلمي اللغة اإلنجلیزیة ، قبل / بعد المدرسة ، المدرسة

الصیفیة.

الطالبسیتمتع.ELبرنامجفيدخولھبعدسنوات7-5غضونفيالطالبإنھاءإلىنھدف،التعلیميالدعمھذامع
بإمكانیة وصول ھادفة إلى جمیع المناھج األساسیة على مستوى الصف الدراسي من أجل البقاء على طریق التخرج في الوقت

خاللمنالخدماتلتلقيمؤھالًفسیكون،IEPبرنامجخاللمنإضافيدعمعلىللحصولأیًضامؤھالًالطالبكانإذاالمحدد.
اإلنجلیزیة.اللغةمتعلموبرنامج)SISS(الطالبوتدخلدعمخدماتبینالتنسیق

إذا كانت لدیك أسئلة أو مخاوف بشأن البرنامج ، فیرجى ترتیب اجتماع مع مدیر المبنى أو مدرس اإلنجلیزیة ، الذین
، یحق لك رفض أي أو كل الدعم التعلیمي المقدم في برنامج متعلمبصفتك أحد الوالدین أو الوصيیسعدھم دائًما التعاون معك.

یجبالطالبأنالعلمیرجى.ELبرنامجفيالدعمطالبكیتلقىأالفيترغبكنتإذاسنويإعفاءطلبیمكنكاإلنجلیزیة.اللغة
WIDAلتقییمیخضعأن AccessلتقییمالسنويELLsحمایةھوالمطلبھذاالفیدرالي.والقانونالوالیةلقانونوفًقا

الحقوق المدنیة لطالبك.

نشكرك على امتیاز وشرف دعم طالبك في طریق إتقان اللغة اإلنجلیزیة والنجاح األكادیمي في مدارس آن أربور العامة.
أنت شریك أساسي في تعلیم طالبك ، ونتطلع إلى مشاركتك ودعمك على مدار العام!

مع خالص التقدیر ،

مدرس اللغة اإلنجلیزیة
التاریخ:

البرید اإللكتروني:

مدرس اللغة اإلنجلیزیة
التاریخ:

البرید اإللكتروني:

Title III Handbook July 2022
33



Returning Students
Once a student is identified as an English Learner in Michigan, English language proficiency is
assessed annually (each spring) using the full WIDA Access for ELLs assessment to measure growth,
identify appropriate educational supports, and determine if ongoing participation in the English Learner
Program is appropriate. See the table below for scores that would qualify students to exit the EL
program and your student’s most recent score:

WIDA:
Kindergarten Access-Grade 2 for ELLs
Grades 3-12 Access for ELLs
Grades 1-12 Alternate Access for ELLs

Minimum
scores to exit
the EL
Program

Manual Exit K-2                                   Composite: 4.8

Auto Exit 3-12                                      Composite: 4.8

Grades 1-12 WIDA Alternate              Composite: P2

Your Student’s
score

Composite:
Reading:
Writing:
Speaking:
Listening:

____  Based on these results, your student will continue to qualify for EL Program services ____

Because the Ann Arbor Public Schools is dedicated to providing quality services specific to the
strengths and needs of each student, your student may have access to any or all of the following
supports within the EL Program: direct instruction from an ESL certified teacher, co-taught
classes, supports from interventionists and/or EL Instructional Assistants, push-in/pull-out
support, accommodated assignments and/or assessments, general education teachers trained
with best practices for English Learners, before/after school tutoring, summer school.

With these educational supports, we aim to exit your student within 5-7 years after their entrance into
the EL Program. Your student will have meaningful access to all grade-level core curriculum in order to
remain on a path to on-time graduation. If your student also qualifies for additional supports with an
IEP, he or she will be eligible to receive services through coordination between Student Intervention
and Support Services (SISS) and the English Learner Program.

If you have questions or concerns about the program, please set up a meeting with your building
principal or EL teacher, who are always happy to collaborate with you. As a parent or guardian, you
have the right to refuse any or all of the provided educational supports in the English Learner
Program. You may request an annual waiver if you wish for your student not to receive
supports in the EL Program. Please know that your student must take the annual WIDA Access
for ELLs assessment per state and federal law. This requirement is to protect the civil rights of
your student.
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Thank you for the privilege and honor of supporting your student on the path to English proficiency
and academic success in the Ann Arbor Public Schools. You are an essential partner in your
student’s education, and we look forward to your involvement and support throughout the year!

Sincerely,

EL teacher Email:

Place in CA-60, in Title III files, and for building principal
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Parent Refusal of Services

Date:

Dear Parent,

We understand that you would like to decline participation in the Title III program or particular EL
services proposed for your child ____________________________________ (insert child’s name). EL
services are specifically designed to help your child obtain English language proficiency as well as
acquire grade-level content. However, as stated in our conversation, you have the legal right to opt your
child out of the program or particular services.

If you still wish to opt your child out of the Title III program or particular EL services, please initial next to
each item on the checklist below. Doing so will indicate that you fully understand and agree with each
statement. After you have initialled next to each of the statements, please sign, date, and return the form
to your child’s school. We will keep this document on file stating that you have declined or do not want
these indicated EL services for your child.

_____ I am aware of my child’s English language assessment score and other information about my
child’s current academic progress, and understand why he/she was recommended for additional English
language instruction.

_____ I am familiar with the Title III program and services the school has available for my child.

_____ I have had the opportunity to discuss the available Title III program and services with the school.

_____I understand that the school believes its recommendation is the most academically beneficial for
my child.

_____I understand that my child will still be designated an “English Learner” and have his or her English
proficiency assessed once per year until he/she no longer meets the definition of an English Learner. All
of this information has been presented to me in a language I fully understand.

I, _____________________________(insert name), with a full understanding of the above information,
wish to
_____  decline all of the Title III program and EL services offered to my child.
_____  decline some of the Title III program and/or particular EL services offered to my child.
_____ I wish to decline (List program/services)

Parent’s Signature  _______________________________    Date ___________________

Child’s Name  ___________________________________
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APPENDIX D

DESCRIPTIONS OF ENGLISH LANGUAGE PROFICIENCY LEVELS

To meet the instructional needs of English learners (ELs) in Michigan, six (6) levels of English language
proficiency are used to more accurately describe student proficiency in listening, speaking, reading,
writing skills. Included in the table below is a general description of the characteristics of ELs at each
level of proficiency.

Michigan
English

Proficiency Levels
(WIDA English

Language Proficiency
Levels)

Description of English Learners (ELs)

Level 1
Entering

Students with limited formal schooling
Level 1 may include students whose schooling has been interrupted for a variety of
reasons, including war, poverty or patterns of migration, as well as students coming from
remote rural settings with little prior opportunity for sequential schooling. These students
may exhibit some of the following characteristics: pre- or semi-literacy in their native
language; minimal understanding of the function of literacy; performance significantly
below grade level; lack of awareness of the organization and culture of school. (TESOL,
1997, p.21) Because these students may need more time to acquire academic
background knowledge as they adjust to the school and cultural environment, English
language development may also take longer than other EL beginning students at Level 1.
Level 1 students may lack sufficient English literacy for meaningful participation in testing
even at the most minimal level.

Recently arrived student (less than 30 days) These students have not been assessed
with the WIDA Screener and/or other tests used for placement.

Beginning (Pre-production and early production)
Students initially have limited or no understanding of English. They rarely use English for
communication. They respond non-verbally to simple commands, statements and
questions. As their oral comprehension increases, they begin to imitate the verbalization
of others by using single words or simple phrases, and begin to use English
spontaneously (WIDA, 2012).

At this earliest stage these students start to construct meaning from text with non-print
features (e.g., illustrations, graphs, maps, tables). They gradually construct more meaning
from the words themselves, but the construction is often incomplete (WIDA, 2012).

They are able to generate simple written texts that reflect their knowledge level of syntax.
These texts may include a significant amount of non-conventional features, invented
spelling, some grammatical inaccuracies, pictorial representations, surface features and
rhetorical features of the native language (i.e., ways of structuring text from native
language and culture) (TESOL, 1999, p.20).
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Level 2
Beginning

Early intermediate (Speech emergent)
Students can comprehend short conversations on simple topics. They rely on familiar
structures and utterances. They use repetition, gestures, and other non-verbal cues to
sustain conversation (WIDA, 2012).

When reading, students at this level can understand basic narrative text and authentic
materials. They can use contextual and visual cues to derive meaning from texts that
contain unfamiliar words, expressions and structures. They can comprehend passages
written in basic sentence patterns, but frequently have to guess at the meaning of more
complex materials. They begin to make informed guesses about meaning from context.
They can begin to identify the main idea and supporting details of passages (WIDA,
2012)..

Students can write simple notes, make brief journal entries, and write short reports using
basic vocabulary, and common language structures. Frequent errors are characteristic at
this level especially when students try to express thoughts that require more complex
language structures. (State of Virginia, pp. 4-9)

Level 3
Developing

Intermediate
At this level students can understand standard speech delivered in most settings with
some repetition and rewording. They can understand the main ideas and relevant
details of extended discussions or presentations. They draw on a wide range of
language forms, vocabulary, idioms, and structures. They can comprehend many
subtle nuances with repetition and/or rephrasing. Students at this level are beginning to
detect affective undertones and they understand inferences in spoken language. They
can communicate orally in most settings (WIDA, 2012).

Students can comprehend the content of many texts independently. They still require
support in understanding texts in the academic content areas. They have a high degree
of success with factual information in non-technical prose. They can read many
literature selections for pleasure. They can separate main ideas from supporting ones.
They can use the context of a passage and prior knowledge to increase their
comprehension. They can detect the overall tone and intent of the text (WIDA, 2012).

Students can write multi-paragraph compositions, journal entries, personal and
business letters, and creative passages. They can present their thoughts in an
organized manner that is easily understood by the reader. They show good control of
English word structure and of the most frequently used grammar structures, but errors
are still present. They can express complex ideas and use a wide range of vocabulary,
idioms, and structures, including a wide range of verb tenses. (Virginia, pp. 11-14)
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Level 4
Expanding

Transitional Intermediate
At this level students’ language skills are adequate for most day- to-day communication
needs. Occasional structural and lexical errors occur. Students may have difficulty using
and understanding idioms, figures of speech and words with multiple meanings. They
communicate in English in new or unfamiliar settings, but have occasional difficulty with
complex structures and abstract academic concepts (WIDA, 2012).

Students at this level may read a wide range of texts with considerable fluency and are
able to locate and identify the specific facts within the texts. However, they may not
understand texts in which the concepts are presented in a de-contextualized manner,
the sentence structure is complex, or the vocabulary is abstract. They can read
independently, but may have occasional comprehension problems (WIDA, 2012).

They produce written text independently for personal and academic purposes.
Structures, vocabulary and overall organization approximate the writing of native
speakers of English. However, errors may persist in one or more of these domains
(listening, speaking, reading, and writing) (TESOL, 1999, p. 21).

Level 5
Bridging

Proficient
At this proficient level students demonstrate English proficiency similar to native
speakers. They use specialized or technical language of the content areas. Students at
this level write using a variety of sentence lengths of varying linguistic complexity in
extended oral or written discourse, including stories, essays or reports (WIDA 2012).

Students at this level may read a wide range of texts with considerable fluency and are
able to locate and identify the specific facts and draw conclusions within the texts. They
may understand texts in which the concepts are presented in a de-contextualized
manner, the sentence structure is complex, or the vocabulary is abstract. They can read
most grade level texts independently (WIDA, 2012).

They produce oral and written language approaching comparability to that of
English-proficient peers when presented with grade level material (WIDA 2012).

Level 6
Reaching

Monitored (Advanced Proficiency)
Students at this advanced level have demonstrated English proficiency as
determined by state assessment instruments (WIDA ACCESS for ELLs and are on
grade level in assessments such as the MSTEP, Common Assessments, SAT, and
DRA). They are expected to be able to participate fully with their peers in grade level
content area classes. The academic performance of these students is monitored for
two years as required by federal law.
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APPENDIX E

COMPLAINTS REGARDING SCHOOL PERSONNEL

Title III/EL Complaint Procedures

If a student and/or the student’s parent/guardian is not satisfied with the district’s Title III/EL
program of service, the following procedure should be followed:

1. The student’s parent/guardian should communicate directly with the student’s EL teacher by
arranging an appointment convenient for all parties;

2. If the parent/guardian is still unsatisfied after speaking with the student’s EL teacher, he/she
should arrange an appointment with the student’s building-level administrator and the district
ELD Coordinator.

3. If the parent/guardian is still unsatisfied after speaking with the building-level administrator,
he/she should arrange an appointment with the Executive Director of Elementary Education,
the Executive Director of Middle School, or the Executive Director of High School, depending
on the grade of the student.

4. If further assistance is necessary, the Assistant Superintendent of Teaching and Learning will
help to problem solve areas of concern.
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APPENDIX F
DEFINITIONS

ACCESS for ELLs refers to the annual assessment given to all students participating in the Title
III/ESL program.

Basic Interpersonal Communication Skills (BICS) refers to a student’s social English language
skills. Research indicates that a student takes 1-3 years to acquire functional social language
skills. (Cummins, 1981)

Bilingual/EL Instructional Assistant
A bilingual/EL instructional assistant provides support services to the EL. The bilingual/EL
Instructional Assistant must demonstrate proficiency in listening, speaking, reading, writing, and
comprehension in the English language and the native language for which they provide support
services.

Building Achievement Team
The following staff should be part of the team working with EL students:

• Classroom Teacher
• Counselor
• Social Worker
• Psychologist
• ELD Instructor/ EL Instructional Assistant
• General Education Resource Teacher
• Principal

When concerns arise regarding a student’s program, curriculum or placement, the team outlined
above will address these issues at a Building Instructional Team meeting. The Building
Achievement Team referrals may be requested by any staff member. The District ESL/ELD/Title
III supervisor will be notified when a particular ELs problem persists after interventions have been
implemented as recommended by the Building Instructional Team.

CA-60 File
This file is kept in the school office and is the official record of the student. It contains: birth
certificate, immunization records, registration documents, standardized test scores, report cards,
and other official school documents.

CALP
Cognitive Academic Language Proficiency (CALP) refers to the English language skills necessary
to function successfully in an academic/school environment. Research indicates that it takes a
student from 3-7 or more years to acquire such academic language skills. (Cummins, 1981)
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Content-based Language Development Programs
Content-based Language Development programs group ELs from different languages together in
classes where teachers use English as the medium for providing content area instruction.
Teachers modify classroom language to the proficiency level of the students.

Co-Teaching
Co-teaching is defined as having an ESL/ELD teacher assist in the instruction for content area
classes whenever there is a significant population of ELs in the building.

ELs (English Learners)
ELs refers to students whose first language is not English, and encompasses both students who
are just beginning to learn English (often referred to as limited English proficient or LEP) and
those who have already developed considerable proficiency. The term underscores the fact that,
in addition to meeting all the academic challenges that face their monolingual peers, these
students are learning English.

ESL/ELD Instruction
ESL/ELD is defined as a structured language acquisition model designed to instruct a student in
the English language (speaking, reading, writing, and comprehending) and core academic
content. ESL/ELD instruction emphasizes learning English for both social and academic
purposes. English is the language of instruction.

ESL Class Period
A student receives ESL instruction during a regular class period, often grouped by English
language proficiency levels.

ESL Resource Center
Students from several classrooms come together for English language and academic content
instruction. The resource center concentrates ESL materials and staff in one location.

ESL Student Bin
ESL/ELD teacher at the building of enrollment maintains the ESL Student Bin. It contains a copy
of the district registration, assessment data, family information and other

ESL/ELD Teacher
An ESL/ELD teacher is required to be certified and have specific training in ESL instruction. The
ESL/ELD teacher may provide ESL instruction or support services to English learners students
and may provide consultative services to regular classroom teachers.

ESSA
The Every Student Succeeds Act (ESSA) is the most recent reauthorization of the Elementary
and Secondary Education Act (ESEA).

FEL Students
A Former English Learner (FEL) has been exited from Title III/ESL program because: The student
has scored proficient on the ACCESS, W-APT, and multiple district assessments.
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Inclusion
An EL is placed in general education and may receive tutorial support or receive service through
a team approach.

Language Instruction Educational Program (LIEP)
Under Title VI and the EEOA LEAs must provide a language assistance program that is
effective—educationally sound and proven successful. Consistent with ESEA section 3124, the
Department does not recommend any particular curricula, program of instruction, or instructional
materials, nor does it prohibit any language instruction educational program used with ELs that is
consistent with Title III of the ESEA and other laws, including Title VI and the EEOA.

Title III
Title III is an entitlement program under the Elementary and Secondary Education Act. The
purpose of Title III, Part A, is to help ensure that children and youth who are limited English
proficient, Native American and/or immigrants, attain English language proficiency, develop high
levels of academic attainment in English, and meet the same challenging academic standards
that all children are expected to meet. Title III funds are directed to states and eligible local
districts or consortia through a formula grant allocation to: ● Develop high-quality language
instruction educational programs
● Assist SEAs, LEAs and schools to build their capacity to establish, implement, and sustain

language instruction and development programs
● Promote parental and community involvement
● Hold SEAs, LEAs, and schools accountable for increases in English proficiency and core
academic content knowledge of limited English proficient children by: ● Demonstrated
improvement in the English proficiency of limited English proficient children each fiscal year; and
● Adequate yearly progress for limited English proficient children, including immigrant children

and youth, as described in section 1111(b)(2).

WIDA Screener refers to the English language screening assessment given to students new to
Ann Arbor Public Schools when indicated on the home language survey, that a language other
than English is spoken in the home.

WIDA refers to a consortium of states with the purposes of advancing academic language
development and academic achievement for linguistically diverse students through high quality
standards, assessments, research, and professional development for educators.

Title III Handbook July 202243



APPENDIX G

PLACEMENT GUIDELINES

● Place the student in an age/grade appropriate educational setting giving consideration to all
placement criteria and adequate support (ESL/bilingual) to gain English language proficiency as
well as access to core content. Building administrators are encouraged to contact the ELD
Coordinator for any unique placement concerns.
https://www.colorincolorado.org/video/placement-ells-must-be-age-appropriate

● A student should be placed in classrooms that utilize the most interactive methods of teaching.
English Learners (ELs) need to listen, speak, read, and write in meaningful contexts to acquire
English. Teachers who rely mainly on lecture, memorization, and worksheets may be least
appropriate for second language learners.

● Bilingual instructional assistants may work directly with a student in the classroom in conjunction
with the classroom teacher. In this way, instructional assistants have a better understanding of what,
why, and how content material is being studied and can provide support that is directly connected to
classroom goals.

● Previous schooling is considered. The academic backgrounds of students vary greatly..

● All students need time to learn how to interact in an American school setting. Consideration is given
to having the ELD Bilingual/EL IA staff explicitly teach about the culture and language of schools.

● Initial placement decisions for the middle and high school student should take into account native
language literacy skills, previous schooling, interests and goals, and opportunities within classes for
hands-on interactive learning.

● Consideration is given to alternative means of assessment for the English Learner. Portfolio
assessments that include a broad range of student work, teacher observations, and even audio and
videotapes of the student's work will offer a vision of student's progress over time. The placement
team, ELD Corrodinator, ELD Committee Members, recognizes that every test is a language test;
the student may understand content but be unable to decipher a multiple-choice test. Additional
standardized and curriculum-based assessments inform the decision of the team. Finally, the team
assists teachers in developing ways of allowing the student to demonstrate what they have learned
without using complex English.
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How can schools support newcomer English learners who enter high school?

When new students enroll in high school from other countries, schools should consult resources that
assist in interpreting transcripts and providing credits for courses. A useful tool to understand courses of
study from international education systems is linked here. Upon registration, current information
regarding the district’s policy for graduation and promotion of English learners should be communicated
to the student and family in a language that is understandable, providing interpretation and translation
supports as needed.

What resources are available for refugee Students with Limited or Interrupted Formal Education
(SLIFE)?

Newcomer students should be enrolled and provided supports as English learner immigrant students. High
school administrators, counselors and teachers should collaborate to determine individualized outreach and
supports for English learners who are adolescent students with limited or interrupted formal education.
Teachers and staff benefit from professional learning about students with limited or interrupted formal
education backgrounds and specialized needs. Some no-cost resources include teaching and learning
materials from the Cultural Orientation Resource Exchange (CORE); the Bridging Refugee Youth and
Children’s Services .

May English learners attend high school until age 22?

English learners have the right to attend their local high school and gain credits towards graduation through
age 22. Students who become 20 during the school year may continue to attend school to complete the
semester. Students and families should be provided with information and resources to map out their steps
toward graduation and post-secondary options.

The placement team encourages the English Learner’s involvement in extracurricular activities at all
grade levels. A student learns English and feels connected to school when he/she is playing soccer,
acting in the school play, preparing something for a bake sale, or singing in the choir. The English
Learner needs to be invited to participate.
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APPENDIX H

TITLE III FUNDS

Allowable Uses of Title III Funds

Title III English Language Acquisition: Generally Allowable Expenditures

Title III funds are supplemental and are to be used over and above the district’s required services and
resources provided to ELs and their families. Required activities include:

1. High quality language instruction educational programs that demonstrate effectiveness by
increasing English proficiency and student academic achievement in the core academic subjects.

2. High quality professional development of sufficient intensity and duration that demonstrates
effectiveness in improving instruction and assessment and which enhances the ability of teachers
to understand and use curricula, assessment measures, and instructional strategies.

3. High quality activities that include parent, family, and community engagement and coordination, and
coordination and alignment of related programs (ESEA Section 3115(c)(3)).

Title III supplemental EL funds can be used, in priority order, for the following:

1. Services before and after school such as tutoring, academic assistance, supplementary
instructional materials for English language acquisition as well as for summer school programs for
ELs. Districts need to identify the students served and the method used to assess and monitor their
progress.

2. Professional development that is planned based on students achievement data and provided in a
systematic and sustained manner to improve instruction and assessment of ELs. Staff training
could include bilingual/ESL classroom teachers, bilingual/ESL teacher coaches, paraprofessionals,
regular education teachers, administrators, and other school based or community-based
organizational personnel who serve ELs.

3. Hiring bilingual/ESL coaches whose role is to acquire scientific-based research practices, provide
professional development, mentor and coach teachers who are working directly with ELs.
Additionally, such funds can be used to provide stipends to teachers to assist them in completing
and obtaining bilingual/ESL endorsements.

4. Parent involvement activities including family literacy (ESL) and parenting classes. Additionally,
funds can be used for speakers who conduct informative parent sessions that enhance student
language acquisition and mastery of core academic subjects. Districts may purchase supplemental
instructional materials to support child’s English language learning at home, materials and books on
parenting skills. A Parent Involvement Liaison can be hired or contracted to enhance ongoing
parent engagement in school activities, committees and functions, facilitate planning and
conducting parent meetings, connecting families to community resources, and interpreting to
parents during Title III meetings.
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5. Cost for educational field trips if part of high quality language instruction educational
programs/activities (buses and admission).

6. Administrative and indirect costs of III/Immigrant may NOT exceed 2% of the total allocation (ESEA
Section 3115(b)).

Title III Non-Allowable Expenditures:

1. Title III funds may NOT be used to pick up a cost that was previously funded by general funds.

2. Title III may NOT supplant any other federal, state or local expenses.

3. All test administration cost (ACCESS for ELLs, W-APT, other state assessments) must be paid by
general fund, including the pay for proctors, assessors and substitute teachers. 4. Translation of
documents, parent handbooks, and assessments are funded by general funds and NOT with Title
III funds.

5. Title III funds may NOT be used for Intake/Eligibility or Annual progress assessments.

Immigrant Program: Generally Allowable Expenditures:

Sub-grants to LEAs and ISDs are made if significant increase is experienced in numbers of immigrant
students from ages 3-21; enrolled in public or private school; not born in US; not attended US school
for more than three full years. Purpose of Immigrant sub-grants is to pay for activities that provide
enhanced instructional opportunities for immigrant children and youth (ESEA Section 3115 (C)).
Allowable activities include:

1. Support for personnel, including paraprofessionals who have been specifically trained, or are being
trained, to provide services to immigrant children and youth.

2. Provision of tutorials, mentoring, and academic or career counseling for immigrant children and
youth (career exploration and shadowing experiences, college visits, etc.) throughout the day and
before/after school.

3. Identification and acquisition of bilingual curricular materials, bilingual educational software and
technologies to be used in the program carried out with these funds.

4. Activities, coordinated with community-based organizations, institutions of higher education, private
sector entities, or other entities with expertise in working with immigrants, to assist parents of
immigrant children and youth by offering comprehensive community services.

5. Family literacy, parent outreach liaison and activities, training activities designed to assist parents in
adjusting to and understanding the American culture and school system in order to become active
participants in the education of their children.

6. Administrative and indirect cost to Title III Immigrant may NOT exceed 2% of the total allocation.
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APPENDIX I

LANGUAGE INSTRUCTION EDUCATION PROGRAM (LIEP)

ESL/ELD Program Components:

ELs receive a broad spectrum of customized/personalized services based on their individual needs.
These services currently include push-in programming as well as minimal pull-out classroom support,
coordination/collaboration with other support services, progress monitoring and consultation with staff
and families. The district produces achievement-monitoring profiles which give multiple data points on
how all ELs are doing three (3) times a year. These profiles are used to monitor the effectiveness of the
district’s programming and compliance with federal expectations re EL growth/progress on core content
and English language outcomes. The District’s ESL/ELD program includes four (4) basic components.

English as a Second Language Instruction

This program uses ESL methodology to develop the students’ ability to listen, speak, read and write in
English. It is intended to provide the students with access to the district’s core curriculum by increasing
English proficiency and familiarity with US school climate. Curriculum in guided by the Michigan English
Language Proficiency Standards as well as district outcomes. The goal of the program is to increase
language/academic proficiency, and over all student independence.

Reading and Language Arts

The ESL/ELD program supports the K-12 reading/language arts curriculum established by the district.
The program is coordinated with other building supplemental services to provide a comprehensive
continuum of support and accessibility. The ESL/ELD teaching staff, in conjunction with general
education staff, other support staff (such as Title I, Reading Intervention teachers, building literacy
experts, teacher consultants and building principals) will contribute to the overall development of
coordinated services. Placement in programs such as Summer School and other support programs will
be informed using multiple measures and in conjunction with the building EL teacher. Time allocated for
direct EL instruction will be moderated according to the composite of supplemental supports appropriate
for each EL student.

Content Area Support/Collaboration with General Education Teachers

Subject matter content is supported through EL instruction, bilingual/EL instructional assistant services
supervised by EL teachers and general education classroom teachers. Content area support aligned to
state standards will be predicated on the district’s K-12 general education curriculum and text materials.
The district has committed to establishing an AAPS SIOP Trainer of Trainers (ToTs) cohort to provide
ongoing,consistent and relevant SIOP PD at the building and district level, while also offering small group
SIOP coaching. Academic language instruction is expected in all classrooms and to be accessible to all
English learners.
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Cultural Diversity

Culturally sensitive and culturally congruent instruction is reflected in the district’s strong commitment to
addressing issues of equity and excellence. Eliminating the district’s achievement gap discrepancies is
not only a strategic goal but also a moral imperative for the district. Cultural appreciation includes an
understanding that language and culture is integrally intertwined. Cultural appreciation is integrated
throughout all aspects of the district’s curriculum, professional training, instructional support and
community outreach.
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APPENDIX J

NOTICE OF NON-DISCRIMINATION

No person shall be excluded from participation in, be denied the benefits of, or be
subjected to discrimination in any educational program or activity available in any school
on the basis of race, color, sex, religion, creed, political belief, age, national origin,
linguistic and language differences, sexual orientation, gender, gender identity, gender
expression, socioeconomic status, height, weight, marital or familial status, disability or
veteran status
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APPENDIX K

PROGRAM ENTRY AND EXIT SUMMARY CHART

Title III Handbook 38 8.1.18

WIDA ELD Levels WIDA Screener
(Placement)

WIDA ACCESS for ELLs

Level 1: Entering 1 1

Level 2: Emerging 2 2

Level 3: Developing 3 3

Level 4: Expanding 3-4 3-4

Level 5: Bridging 5 5

Exit Criteria
Students must reach 4.8 overall proficiency in order to qualify to exit the
ESL/ELD Program
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